THE MISSION OF THE UMBC DEPARTMENT OF EDUCATION is to research teaching and learning, and to develop caring, thoughtful, knowledgeable, and skilled teachers who are responsive to children, families and the community. We expect our graduates to be leaders in their schools as well as advocates for democracy and social justice.

Education 672/LLC 672
Bilingualism

Fall 2013, Tuesdays 4:30-7:00 pm

Sherman Hall, A-Wing, Room 426
Instructor: Sarah J. Shin

Office: Sherman Hall, A-Wing, Room 406

Phone: 410-455-2485

Email: shin@umbc.edu
Office hours: by appointment only (Please email)

Course Outline

This course deals with the ways in which people use two or more languages in everyday life, and begins with an overview of a broad range of social and political issues that underlie much discussion in the literature on bilingualism. Various definitions and descriptions of bilingualism are considered, and the language mixing behavior of bilingual children and adults examined. The course will cover major topics in bilingualism such as language maintenance and shift, attitudes toward bilingualism, bilingual identity, and multilingual policy. It will also examine issues of current social concern related to the education of language minority children and adults.

Course Objectives

In Educ 672/LLC 672, we will:
· discuss various social and educational issues surrounding the use of two or more languages.

· read key works by bilingualism researchers.

(
explore different approaches to investigating bilingualism in schools and society.
Course Readings

Required Texts

Baker, C. (2007). A Parents’ and Teacher’s Guide to Bilingualism (3rd ed.). Clevedon, UK: Multilingual Matters. (ISBN: 978-1-84769-000-5)
Shin, S. J. (2013). Bilingualism in Schools and Society: Language, Identity, and Policy. New York and London: Routledge. (ISBN: 978-0415891059)
Other articles for reading are available on Blackboard. 

Course Requirements

1. Read all of the required readings and come to class prepared to discuss them.
2. Complete and post your weekly writing assignment on Blackboard by 4:30pm, Tuesday (when the assignment is due). 

3. Read ONE writing assignment posted by a classmate on Blackboard and post your comments by 4:30pm the following Tuesday. 

4. Facilitate TWO (2) class discussions (either alone or with another student). On the first day of class, you will have an opportunity to choose two sessions that interest you. You should prepare to speak to all of the assigned readings and engage each of your classmates in a meaningful dialogue. You should prepare a handout with a set of guiding questions, issues, and/or problems that will help direct the discussion. You will have about 90 minutes for the discussion and I will follow with my own lecture/summary. 
5. After discussing a potential research topic with me, develop a brief research proposal and an annotated bibliography (see details below) on a topic of interest to you and present this proposal and the bibliography to the class.
Grading

Facilitating two class discussions


20%
Participation in class discussions


20%
Weekly writing assignments



30%

Research proposal & annotated bibliography

30%

TOTAL





100%
Course Progress

Attendance
Regular and timely attendance is required and essential for your professional growth in this course. Please note that excessive tardiness will detract from your overall grade. If you have any conflicts that may prevent you from coming to class on time, you must alert me before class via e-mail or phone. You are responsible for consulting with a classmate to discuss missed class content or to acquire handouts, notes and assignments.

In case of inclement weather, please call UMBC at 410-455-6789 to determine if classes will be held. If classes are cancelled, we will reconvene at the next scheduled time. 

Collegiality

I expect you to demonstrate a professional behavior with your peers in class. A collegial attitude with me and your colleagues is crucial, as is your active engagement in class activities and discussions. 
Weekly Reading and Writing Assignments

You are required to come to class prepared to discuss the assigned readings. The weekly written assignments must be about 2 pages in length, double-spaced, typewritten 12 point font. You are required to post your written assignments on Blackboard by 4:30pm, Tuesdays (when our class meets). Your written assignments should respond to the guided questions featured in the syllabus. The goal of this activity is for you to demonstrate mastery of the targeted content through construction of well-researched, thoughtful responses. Please refer to the Criteria for Evaluating Weekly Writing Assignments.

Your written assignment will be read and commented on (also on Blackboard) by me and at least one of your classmates by the following week. 

Ethics

You are expected to adhere to the Code of Student Conduct at UMBC. Plagiarism and inappropriate interactions with course members will not be tolerated; confirmed plagiarism will result in an automatic failure in Educ 672/LLC 672 and notification of the University.

Academic Performance, Grading, and Incompletes

The assignments for this class have been carefully designed to promote your growth and to enable me to evaluate your performance. Therefore, it is crucial that all assignments be completed in a timely, complete manner. 

Classroom Accommodations for Students with Disabilities

If you are a student with a documented disability who requires an academic adjustment, auxiliary aids, or similar accommodations, please contact the Office of Student Support Services at 410-455-3250.

Criteria for Evaluating Participation in Class Discussions (20 points max. for the semester)
Adapted from Bean, J. C. & Peterson, D. (1998). Grading classroom participation. New Directions for Teaching and Learning, 74, 33-40.

20 points 

Student comes to class prepared; contributes readily to the conversation but doesn’t dominate it; makes thoughtful contributions based on the literature that advance the conversation; shows an interest in and respect for others’ contributions; participates actively in all groups.

                                     

15 points

Comes to class prepared and makes thoughtful comments when called upon; contributes occasionally without prompting; shows interest in and respect for other’s views; participates actively in small groups.

10 points

Student participates in discussion, but in a problematic way: talks too much, rambles, interrupts instructor and others, or does not acknowledge cues of annoyance from others.

6 points

Comes to class prepared but only minimally contributes.

0 point
Has not prepared for class or does not contribute to discussion. Displays disrespect to students and/or faculty.

Criteria for Evaluating Facilitation of Class Discussions (10 points max. per discussion) 
10 points

The discussion leaders speak to all of the assigned readings and engage each of their classmates in a meaningful dialogue. While the leaders use their thoughtfully prepared handout with a concise set of guiding questions, issues, and/or problems as basis for discussion, they also skillfully pose follow-up questions as necessary to help the class explore the issues in further depth. The discussion leaders also ensure a smooth flow of conversations and encourage wide participation. 
7 points
The discussion leaders speak to all of the assigned readings and prepare a handout with a set of guiding questions, issues, and/or problems to help guide the conversations. The leaders encourage all students to participate in the discussion.
5 points

The discussion leaders speak to some of the assigned readings and have a handout with some useful questions but not all topics receive sufficient coverage.
0 point

The discussion leaders do not have a handout and do not cover all of the assigned readings. 
Criteria for Evaluating Weekly Writing Assignments
1) Exceeds Standards √+ 

The paper demonstrates that the student:

· Follows the instruction closely and completely.

· Develops accurate, rigorous, and complex analyses of observations and readings.

· Supports his/her position with clear and relevant examples and by using metaphors, symbols, and other linguistic devices to express experiences and thoughts.

· Submits writing that is clear, succinct, and well organized.

· Produces writing that is free of spelling and grammar errors.

2) Meets Standards √ 

The paper demonstrates that the student:

· Follows the instruction closely and completely.

· Develops well-defined analyses of observations and readings.

· Supports his/her position with clear and relevant examples.

· Submits writing that is clear, succinct, and well organized.

· Produces writing that is free of spelling and grammar errors.

3) Approaches Standards √- 

The paper demonstrates that the student:

· Does not follow the instruction.

· Develops poorly defined analyses of observations and readings.

· Does not support his/her position with clear and relevant examples.

· Submits writing that is unclear and poorly organized.

· Produces writing that is full of spelling and grammar errors.

Brief Research Proposal and Annotated Bibliography 

The following description has been adapted from three different internet sources. Please visit each site for more complete information:
1) “Guidelines on Writing a Research Proposal” by Matthew McGranaghan: http://www2.hawaii.edu/~matt/proposal.html
2) The Purdue University Online Writing Lab (OWL): http://owl.english.purdue.edu/owl/resource/614/01/ 

3) The Cornell University Library: http://www.library.cornell.edu/olinuris/ref/research/skill28.htm
Construct a brief (about five-paragraph) proposal that you might use to interest other people in your research. 

In the first paragraph, the first sentence identifies the general topic area. The second sentence gives the research question, and the third sentence establishes its significance. 

The next couple of paragraphs give the larger historical perspective on the topic. List the major schools of thought on the topic and very briefly review the literature in the area with its major findings (you will need to have done your annotated bibliography to do this). Who has written on the topic and what have they found? Allocate about a sentence per important person or finding. Include any preliminary findings you have, and indicate what open questions are left. Restate your question in this context, showing how it fits into this larger picture. 

The next paragraph describes your methodology. It tells how you will approach the question, what you will need to do it. 

The final paragraph outlines your expected results, how you will interpret them, and how they will fit into our larger understanding i.e., 'the literature'. 
Your brief research proposal should be accompanied by an annotated bibliography. A bibliography is a list of sources (books, journals, websites, periodicals, etc.) one has used for researching a topic. A bibliography usually just includes the bibliographic information (i.e., the author, title, publisher, etc.). An annotation is a summary and evaluation. Therefore, an annotated bibliography includes a summary and evaluation of each of the sources. 
Writing an annotated bibliography is excellent preparation for a research project. Just collecting sources for a bibliography is useful, but when you have to write annotations for each source, you're forced to read each source more carefully. You begin to read more critically instead of just collecting information. At the professional level, annotated bibliographies allow you to see what has been done in the literature and where your own research or scholarship can fit. Every good research paper is an argument or thesis. The purpose of research is to state and support a thesis. So a very important part of research is developing a thesis that is debatable, interesting, and current. Writing an annotated bibliography can help you gain a good perspective on what is being said about your topic. By reading and responding to a variety of sources on a topic, you'll start to see what the issues are, what people are arguing about, and you'll then be able to develop your own point of view.

To write an annotated bibliography, first locate and record citations to books, periodicals, and documents that may contain useful information and ideas on your topic. Briefly examine and review the actual items. Then choose those works that provide a variety of perspectives on your topic. Cite the book, article, or document using the APA style (Go to the UMBC Library website for the APA Style Guide: http://aok.lib.umbc.edu/research/apa.php).

Write a concise 1-paragraph annotation (about 150 words) that summarizes the central theme and scope of the book or article. Include one or more sentences that (a) evaluate the authority or background of the author, (b) comment on the intended audience, (c) compare or contrast this work with another you have cited, or (d) explain how this work illuminates your topic.

Your annotated bibliography should include about 15 separate entries. 
At the end of the semester, each student will talk about his/her brief research proposal in a 15-minute oral presentation, followed by a 5-minute question and answer session. You should prepare Powerpoint slides to help the audience follow your talk.
Some possible topics for your research proposal

· Bilingual advertising (e.g., The U.S. Army recruiting Hispanics in Spanish; AT&T ads targeting Asian American customers in Chinese, Korean, etc.)

· Bilingualism in popular culture and the media (e.g., Ricky Martin singing in both Spanish and English) 

· Bilingualism in online settings (e.g., bilingual texting, blogging, Facebook in other languages)

· Bilingualism of transnationals (e.g., children of Japanese company employees returning to Japan after years of living in the U.S., third culture kids)

· Multilingual language policies in the U.S. and abroad (e.g., Proposition 227 in California, Proposition 203 in Arizona, Canadian Multiculturalism Act, 1990)

· English-only or English-plus (e.g., ‘English for the Children’, ‘U.S. English’, ‘ProEnglish’)
· OPOL (‘One parent one language’)

· Trilingualism
· Bilingualism and identity
· Dual language immersion (Two-way immersion) programs in the U.S. and abroad

· English and Globalization

· Biliteracy
· Heritage language education for non-traditional students (e.g., international adoptees, returnees, heritage individuals several generations removed, mixed heritage students)

· Education of language minority students in the U.S. and abroad

· Bilingualism and gender

· Bilingualism and emotion

· Bilingualism and aging

· Sign bilingualism
· And much more…
Educ 672/LLC 672: Bilingualism (Sarah Shin) 

Name: __________________________________________

Research Proposal and Annotated Bibliography Rubric
	Indicator
	Points Earned

	· The proposed research question is interesting and significantly contributes to current discussions in the field of bilingualism.
	____/3

	· The topic is well-grounded in the literature. 
	____/3

	· The methodology is appropriate for answering the proposed research question.
	____/3

	· Expected results are clearly described and discussed in view of the literature.
	____/3

	· The writing is clear, succinct, and well-organized, and is free of spelling and grammar errors.
	____/3

	· Each annotated bibliography entry is cited using the APA style and explains how the cited work illuminates the topic.
	____/15

	Total
	____/30


Weekly Course Schedule
Sept. 3 
Introduction to the course & participants



Overview of the study of bilingualism



Bilingualism as an interdisciplinary field of inquiry
Sept. 10 
Definitions of bilingualism: Who is bilingual?



Facts and Myths about bilingualism



Bilingualism as a social/individual phenomenon

Reading Assignment:

PTG: B6-B11, C14-17, F1-F2.
BSS: Chapter 1 (‘Facts and myths about bilingualism’)

Writing Assignment: Do #1 on p. 22 of BSS.
Sept. 17
Bilingualism in the media


Bilingual advertising



Bilingualism in popular culture



Multilingual Internet
Reading Assignment:

BSS: Chapter 2 (‘Bilingualism in a globalized world’)
Androutsopoulos, J. (2007). Bilingualism in the mass media and on the internet. In Heller, M. ed., Bilingualism: A social approach (pp. 207-230). Basingstoke and New York: Palgrave Macmillan.
Krishna, A. & Ahluwalia, R. (2008). Language choice in advertising to bilinguals: Asymmetric effects for multinationals versus local firms. Journal of Consumer Research, 35, 692-705.
Writing Assignment: Do ONE of the following: #1, #2, or #3 on p. 47 of BSS

Discussion Leaders: __________________________________

Sept. 24
Diglossia 

Language in social context


Multilingual societies

Language shift and maintenance
Reading Assignment:

BSS: Chapter 3 (‘The politics of bilingualism’)
Hudson, A. (2002). Outline of a theory of diglossia. International Journal of the Sociology of Language, 157, 1-48.
Öpengin, E. (2012). Sociolinguistic situation of Kurdish in Turkey: Sociopolitical factors and language use patterns. International Journal of the Sociology of Language, 217, 151-180.
Writing Assignment: Do ONE of the following: #2 or #4 on p. 71 of BSS

Discussion Leaders: __________________________________

Oct. 1  
Language maintenance and cultural autonomy
Endangered languages



Language death


Linguistic human rights

Reading Assignment:

Fishman, J. A. (2012). Cultural autonomy as an approach to sociolinguistic power-sharing: Some preliminary notions. International Journal of the Sociology of Language, 213, 11-46.
Sallabank, J. (2013). Can majority support save an endangered language? A case study of language attitudes in Guernsey. Journal of Multilingual and Multicultural Development, 34(4), 332-347.

Skutnabb-Kangas, T. (2001). Globalisation of (educational) language rights. International Review of Education, 47(3-4), 201-219.
Writing Assignment: None, but start working on your research proposal.
Discussion Leaders: __________________________________

Oct. 8  
Heritage Language Education


Community languages


Mother Tongue Education

Reading Assignment:

PTG: A13-A15, E27.
BSS: Chapter 4 (‘Heritage language education’)

Shin, S.J. (2013). Transforming culture and identity: Transnational adoptive families and heritage language learning. Language, Culture and Curriculum, 26(2), 161-178.
Valdés, G., Fishman, J. A., Chávez, R., & Pérez, W. (2008). Maintaining Spanish in the United States: Steps toward the effective practice of heritage language re-acquisition/development. Hispania, 91(1), 4-24.
Writing Assignment: Do ONE of the following: #1, #2, #3, #4, or #5 on p. 96 of BSS
Discussion Leaders: __________________________________

Oct. 15 
Bilingualism and Identity




Bilingualism during Adolescence


Understanding the social contexts of language learning
Reading Assignment:

PTG: A12, C4, C5, C9-C13.

BSS: Chapter 5 (‘Bilingualism and identity’)
Caldas, S. J. & Caron-Caldas, S. (2002). A sociolinguistic analysis of the language preferences of adolescent bilinguals: Shifting allegiances and developing identities. Applied Linguistics, 23, 490-514.

Shin, S. J. (2010). ‘What about me? I’m not like Chinese but I’m not like American.’: Heritage language learning and identity of mixed heritage adults. Journal of Language, Identity, and Education, 9(3), 203-219.

Writing Assignment: Do #1 on p. 118 of BSS
Discussion Leaders: __________________________________

Oct. 22
Conversational code-switching



Language choice and preference


Code-switching in the classroom


Code-switching in online environments
Reading Assignment:

PTG: B14, B20, B21, C2
BSS: Chapter 6 (‘Social and conversational aspects of code-switching’)
Raschka, C., Sercombe, P., and Huang, C.-L. (2009). Conflicts and tensions in codeswitching in a Taiwanese EFL classroom. International Journal of Bilingual Education and Bilingualism, 12(2), 157-171.

Siebenhaar, B. (2006). Code choice and code-switching in Swiss-German Internet relay chat rooms. Journal of Sociolinguistics, 10(4), 481-506.
Writing Assignment: Do ONE of the following: #1, #2, or #3 on pp. 140-141 of BSS
Discussion Leaders: __________________________________

Oct. 29  
English in the world


The future of English



Standard Englishes vs. World Englishes



Postcolonial societies
Reading Assignment:

Fishman, J. (2000). English: The killer language? Or a passing phase? Whole Earth, Spring, 2000, 13-14.

Gilsdorf, J. (2002). Standard Englishes and World Englishes: Living with a polymorph business language. Journal of Business Communication, 39(3), 364-378.
Kachru, B. B. (1996). World Englishes: Agony and ecstasy. Journal of Aesthetic Education, 30(2), 135-155. 

Leimgruber, J. R. E. (2011). Teaching and learning guide for Singapore English. Language and Linguistics Compass, 5(7), 505-508.
Writing Assignment: None, but continue working on your research proposal.
Discussion Leaders: __________________________________

Nov. 5  
Educating English learners


School achievement of bilingual children



Academic English
Reading Assignment:

PTG: E28-E41.
BSS: Chapter 7 (‘Educating English learners’)
Cummins, J. (2008). Teaching for transfer: Challenging the two solitudes assumption in bilingual education. In J. Cummins and N. H. Hornberger (eds.), Encyclopedia of Language and Education (2nd Ed.), Volume 5: Bilingual Education, 65-75. Springer.

Valdés, G. (2004). Between support and marginalization: The development of academic language in linguistic minority children. International Journal of Bilingual Education and Bilingualism, 7(2&3), 102-132.

Writing Assignment: Do ONE of the following: #1, #3, or #4 on pp. 166-167 of BSS
Discussion Leaders: __________________________________

Nov. 12  
Bilingualism in the deaf community



Effect of cochlear implants on sign bilingualism



Benefits of learning ASL on written and spoken English development

Reading Assignment:

PTG: F8
Grosjean, F. (2010). Bilingualism, biculturalism, and deafness. International Journal of Bilingual Education and Bilingualism, 13(2), 133-145.

Swanwick, R. (2010). Policy and practice in sign bilingual education: development, challenges and directions, International Journal of Bilingual Education and Bilingualism, 13(2), 147-158.

Snoddon, K. (2008). American sign language and early intervention. Canadian Modern Language Review, 64(4), 581-604.
Writing Assignment: None, but continue working on your research proposal.
Discussion Leaders: __________________________________

Nov. 19  
Two-Way Immersion


Canadian French immersion



European schools


Weak vs. Strong Forms of Bilingual Education

Reading Assignment:

PTG: D1-D13, E13-E26.
BSS: Chapter 8 (‘Educational models that promote additive bilingualism’)
Palmer, D. (2009). Code-switching and symbolic power in a second-grade two-way classroom: A teacher’s motivation system gone awry. Bilingual Research Journal, 32, 42-59.
Roy, S. & Galiev, A. (2011). Discourses on bilingualism in Canadian French immersion programs. The Canadian Modern Language Review, 67(3), 351-376.
Writing Assignment: Do ONE of the following: #1, #2, or #3 on p. 188 of BSS
Discussion Leaders: __________________________________

Nov. 26  
Bilingual acquisition (Simultaneous and Successive)



Bilingual parenting


‘One Parent-One Language’ (OPOL)
Family language policy
Reading Assignment:

PTG: pp. xvii- xx, A7, a 18, B4, B19, F9.

BSS: Chapter 9 (‘Multilingual families’)
Canagarajah, A. S. (2008). Language shift and the family: Questions from the Sri Lankan Tamil diaspora. Journal of Sociolinguistics, 12(2), 143–176.

King, K. & Fogle, L. (2006). Bilingual parenting as good parenting: Parents’ perspectives on family language policy for additive bilingualism. International Journal of Bilingual Education and Bilingualism, 9(6), 695-712.
Writing Assignment: Do ONE of the following: #1, #2, #3, or #5 on pp. 210-211 of BSS
Discussion Leaders: __________________________________

Dec. 3

Research Proposal Presentations in Class

Dec. 10  
Research Proposal Due 
Research Proposal Presentations in Class
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