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What we have learned

· Interdisciplinarity is very much valued in research at UMBC, but we are unsure if this translates into the curriculum.  Part of the breakdown may be the lack of incentives for interdisciplinary teaching, a lack of internal and external marketing of our interdisciplinary activities, and a lack of recognition of them within our P&T policies
. Where financial incentives exist and support to replace other core obligations is available, it is possible to create positive incentives, e.g. the IGERT graduate curriculum. SCI 100 was created to meet a university need and was therefore funded for that purpose. And some departmental courses are inherently interdisciplinary by virtue of the subject matter and questions they ask and do not require a separate supporting initiative.  There may be a lack of incentives in some programs, however, in other cases it is part and parcel of the core mission. 
· For these reasons, there is a disconnect between the messages Chairs believe they are giving to junior faculty (interdisciplinarity is valued) and the messages junior faculty report having received (play it safe, and stay within the disciplinary structure in your work and publications).  This may not be true for all programs.
· Chairs do not have enough faculty and other resources to develop innovative interdisciplinary course work
.  We could inquire as to whether or not Hrabowski Innovation funding might be a potential source to improve these resources.  
· Our faculty evaluation process does not place teaching at the center.  As many of our campus leaders have made clear, letters from external reviewers are often the key in making decisions about P&T.  However, these letters address research, not teaching.  

· We do not have a database to inventory interdisciplinary teaching across campus.  
· There is no list that specifies interdisciplinary or multidisciplinary academic programs.  Additionally, the current list of of programs is incomplete, omitting some interdisciplinary programs.
· Our marketing to potential students does not highlight our interdisciplinary programs and curricula.
· FTEs, how degrees and other credentials are represented on the diploma, and how credit is assigned to units are all barriers to developing interdisciplinary programs and courses.  We need to develop a policy that will pave the way for this work.
The gaps in our knowledge

· To what extent do course and program assessment and evaluation plans explicitly look at interdisciplinarity or the integration of several fields of knowledge as a course outcome
?
· To what extent do students value interdisciplinarity when deciding which university to attend or which program to join?  [Dr. Vaporis has made contact with Miriam Tillman in OIA, who led a series of focus groups with students.  He has asked if interdisciplinarity was an area of inquiry.  We are awaiting her response as of 5/2/14
.]  Additionally, it is probably worth finding out how this breaks down by major and also by year (i.e. do freshman or sophomores know about these opportunities?  Do seniors do know by virtue of their experience?)
· Regarding the What if? function on the student page in SIS: Does its functionality undermine the goals of interdisciplinarity?  [Also of note: The SIS system does not allow for browsing, so students cannot discover interdisciplinary options through browsing

.]
· We seem to be assuming a priori that interdisciplinarity is a positive trait to be encouraged. However, we have not tested the applicability of that assumption across the board. This may be information best collected from alumni or from researchers who focus on what indicators are associated with successful career development.
· Once students declare a major (and they are encouraged to declare early), are they then advised within a department by faculty who are mostly unaware of interdisciplinary and multiple credential options?
· To what extent does the way we allocate credit (FTEs, degrees awarded, credit hours) deter interdisciplinary academic programing?
· We need to look at best practices for managing and supporting interdisciplinary academic programs and curriculum in each of the areas of concern that have emerged (allocation of credit for team teaching, promoting interdisciplinary teaching through admissions and advising, etc.).
· We should look at national research on how interdisciplinary training may help or hinder students’ future prospects.
Our next steps

· Drs. Hagerty and Freeland will look at external models of best practices in interdisciplinary curriculum and pedagogy.  They will look at peers and aspirational peers, but they will also look for national exemplars.
· Drs. Miller and Freeland will look at how students are advised about interdisciplinary programs and the potential for double-major and minor options.  They will also ask: Do we do a good job of training advisors, particularly around multiple credential options?  
· Dr. McCann and Rachel will look at best practices for interdisciplinary information sharing, such as software for use by Registrar’s Offices, and funding models to support this work.
· Dr. Loviglio will look at the Harvard courses in The Art of Listening, Looking, and Reading to see if they are a model that may prove useful for UMBC.  He will consider whether or not this is something that will fit UMBC philosophically as well as whether or not it is practical, given our resources.  He will also consider, if this is a model we wish to explore, how we may go about the process of hiring faculty to support this effort within our departmental structure.
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Where financial incentives exist and support to replace other core obligations is available, it is possible to create positive incentives, e.g. the IGERT graduate curriculum. SCI 100 was created to meet a university need and was therefore funded for that purpose. And some departmental courses are inherently interdisciplinary by virtue of the subject matter and questions they ask and do not require a separate supporting initiative. There may be a lack of incentives in some programs but in other cases it is part and parcel of the core mission.





Similarly in the next bullet point – I’m sure what is said here is true, but is it true of all chairs and all programs? 
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This may be true in general. However, this does not mean special funding cannot be found to develop pilots in order to test new ideas (e.g. Hrabowski innovation fund); and it does not mean that departments may not sometimes find it in the interest of their existing program to develop innovative interdisciplinary courses that either replace or augment existing offerings. It would be useful to find out whether chairs would be inclined to support development of such courses if resources were available, and to poll them on some more specific questions about what is or is not possible and what resources they would need if they wished to support such courses. In some departments there may not be a logic for doing this in the first place, in others there may be a strong logic for doing it.
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This is true, however we have at present no mechanism for external reviewers to evaluate teaching on campus. SCEQ forms are an imperfect instrument at best and require interpretation that would be difficult for outsiders. The issue raised here goes well beyond the question of interdisciplinarity and it’s not clear whether this is a core issue when it comes to identifying impediments to interdisciplinary teaching. Time required to devote to learning the relevant material if it exceeds one’s individual expertise, or time for faculty to collaborate on a team-taught interdisciplinary course, are probably bigger barriers.
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I would frame this not as a yes or no questions, but rather “To what extent do…” or “In how many departments or courses do our assessment and evaluation plans…”? It’s not a binary; we want to know where and how often. If the answer is not at all that is a possible outcome too, but more likely it happens in at least a few places and not others and it’s worth finding out both where and why.
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It’s probably worth finding out how this breaks down by major and also by year (i.e. do freshman or sophomores know about these opportunities even in cases where perhaps seniors do know by virtue of their experience?)
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Three bullet points under this heading sounds a bit slim. Are these all the things we don’t know or can view as gaps? Isn’t the fact that we list above the lack of a databse a direct indicator of a gap in our knowledge? I would look to see whether some of those items should be pulled down here. The fact that we know there is a gap doesn't mean it should be listed under what we already know...
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It sounds therefore as though we already know the answer to this question?









